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Tran Hai Yen (Vietnam), Chu Tien Minh (Vietnam), Nguyen Ngoc Diep (Vietnam),
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THE INFLUENCE

OF KNOWLEDGE-HIDING
BEHAVIOR ON ACADEMIC
PERFORMANCE: EMPIRICAL
EVIDENCE FROM
UNDERGRADUATE STUDENTS
IN VIETNAM

Abstract

This study aims to investigate the impact of knowledge-hiding behavior on individual
creativity and academic performance through the mediating role of academic self-
efficacy. Using a quantitative approach with questionnaires and convenient sampling
offers insights into fostering a more open learning environment. This study examined
a sample of 3,466 undergraduate students, with 3,232 valid responses from various uni-
versities in Vietnam. This study utilized a two-stage, second-order partial least squares
structural equation modeling (PLS-SEM) approach to evaluate the proposed hypoth-
eses. The findings demonstrate that knowledge-hiding behavior adversely affects aca-
demic performance (f = -0.054, sig. = 0.000), individual creativity (f = -0.153, sig. =
0.000), and academic self-efficacy (f = -0.109, sig. = 0.000). Furthermore, academic
self-efficacy has a positive and significant effect on academic performance (p = 0.501,
sig. = 0.000), and mediates the impact of knowledge-hiding behavior on academic
performance. Based on the results, this study proposes several measures to encourage
knowledge sharing and improve educational outcomes in educational institutions.

Keywords knowledge-hiding behavior, academic performance,
individual creativity, academic self-efficacy,
undergraduate students

JEL Classification 034,123

INTRODUCTION

Despite being counterintuitive in academic settings fundamentally
designed for knowledge sharing, the phenomenon of knowledge hid-
ing represents a significant yet underexplored area within the existing
literature. While recent studies have extensively examined knowledge-
sharing behavior, a considerable gap exists in understanding knowl-
edge-hiding behavior, as highlighted by Ghani et al. (2019). Although
the business sector has thoroughly investigated knowledge hiding, ed-
ucational institutions have received comparatively little attention on
this topic (Zhao et al., 2024). This is particularly concerning because
universities are fundamentally designed to facilitate knowledge shar-
ing (Demirkasimoglu, 2016). Despite this objective, knowledge-hiding
behavior persists in academic environments (Yang & Ribiere, 2020),
necessitating a focused exploration of its occurrence and implications
in university settings. This study aims to fill this gap by investigat-
ing the unique academic context in which knowledge hiding occurs,
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thereby addressing the scarcity of research in this domain. This study aims to investigate the impact of
knowledge-hiding behavior on individual creativity and academic performance through the mediating
role of academic self-efficacy.

Furthermore, most existing studies on knowledge hiding have concentrated on professional and orga-
nizational settings, with limited research examining this behavior in educational contexts, particularly
among students (Ghani et al.,, 2019). This gap raises critical questions regarding how knowledge-hid-
ing behaviors manifest among undergraduate students and their potential impact on academic per-
formance. While some studies suggest that knowledge hiding negatively affects students’ academic
outcomes (Zhao & Luo, 2024), others, such as Garg et al. (2021), indicate a possible positive relation-
ship. This inconsistency underscores the need for empirical research to clarify the relationship between
knowledge-hiding behavior and academic performance in diverse educational contexts.

Besides, the mediating role of academic self-efficacy in this relationship remains unexplored (Garg
et al., 2021). Understanding whether academic self-efficacy amplifies or mitigates the effects of
knowledge hiding on student performance is crucial for developing effective academic and institu-
tional policies. Finally, while some scholars argue that intentional knowledge-hiding behavior can
foster individual creativity (Zakariya & Bashir, 2021), others contend that it restricts knowledge
sharing and inhibits innovation and performance (Yao et al., 2023). Given these conflicting find-
ings, this study sought to provide a more comprehensive examination of the impact of knowledge-
hiding behaviors on personal creativity. By explicitly addressing these research gaps, this study
contributes to a deeper understanding of knowledge hiding in higher education and its broader

academic implications.

1. LITERATURE REVIEW

While knowledge hiding has been extensively
studied in organizational settings, it has received
little attention in educational contexts despite its
potential to impact knowledge management, col-
laboration, and innovation significantly. This re-
view systematically analyzes the existing body of
research, highlighting the urgent need for a deeper
understanding of students” knowledge-hiding be-
havior and its effects on academic performance
and creativity.

Knowledge hiding is deliberately withholding or
concealing information upon request (Connelly
et al., 2012). This behavior manifests in various
forms, including evasive hiding, rationalized hid-
ing, and playing dumbs (Wang & Dong, 2022). In
knowledge-based economies, where knowledge
sharing is critical for gaining a competitive ad-
vantage, this behavior is widely regarded as coun-
terproductive and detrimental to individuals and
organizations (Serenko & Bontis, 2016). However,
although some studies have touched on this phe-
nomenon in educational settings, their scope re-
mains limited.

http://dx.doi.org/10.21511/kpm.09(1).2025.08

Previous research has identified multiple drivers
of knowledge hiding, such as competition, lack
of trust, and interpersonal conflicts (Bogilovi¢ et
al., 2017). These factors are consistent with those
found in various organizational contexts, under-
scoring the pervasiveness of knowledge hiding
across different domains. However, in academic
settings, specific dynamics may further exacer-
bate the propensity for knowledge-hiding behav-
iors. For instance, intense academic pressure and
pronounced peer competition, which is endemic
to many educational environments, can signifi-
cantly increase the prevalence of knowledge hid-
ing among students (Xiong et al., 2021).

The impact of knowledge hiding in the context of
higher education has garnered considerable re-
search attention. A significant body of literature
suggests that knowledge hiding detrimentally af-
fects collaborative learning, essential for aca-
demic success and intellectual growth (Alam etal.,
2021; Yuan et al., 2020). Such behaviors can hinder
collective knowledge accumulation, impede group
cohesion, and adversely influence academic per-
formance. The detrimental effects of knowledge
hiding on collaborative endeavors underscore the
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need for institutions to cultivate an atmosphere
of trust and open communication. In contrast, a
subset of studies posits that knowledge hiding may
function as a strategic mechanism through which
students seek to protect their competitive advan-
tage in an environment where individual achieve-
ments often dictate academic outcomes (Ghani et
al.,, 2019). This perspective suggests that, under
certain circumstances, withholding information
might be perceived as a rational response to the
pressures of a hyper-competitive academic land-
scape. Consequently, this duality in the potential
motivations behind knowledge hiding necessi-
tates a critical examination of the act itself and the
contextual factors influencing it.

This complexity highlights the need to exam-
ine knowledge hiding not only as an individual
strategy but also as a behavior with far-reach-
ing consequences for academic communities.
Understanding the conditions under which knowl-
edge hiding hinders or enhances academic perfor-
mance can provide valuable insights for educators
and institutions seeking to balance competition
and collaboration. Knowledge-hiding behavior
significantly affects academic performance, influ-
encing collaborative learning and trust within ac-
ademic communities. Ismail and Welch (2023) in-
dicate that knowledge hiding disrupts information
flow, undermining collaborative learning efforts
and eroding the foundational trust necessary for
effective academic interactions. This highlights a
critical challenge: As students and faculty engage
in knowledge hiding, the essence of academic col-
laboration and shared inquiry may be compro-
mized. However, substantial discrepancies persist
in the literature regarding the direct impact of
knowledge hiding on academic performance, sug-
gesting a more complex interplay than was previ-
ously acknowledged. For instance, Xu and Jiesen
(2022) conducted a study within dual teaching
environments and found notable negative conse-
quences of knowledge hiding on student engage-
ment and academic achievement. This finding
aligns with the notion that when students with-
hold knowledge, they impair their learning pro-
cess and their peers, potentially perpetuating a cy-
cle of disengagement. Conversely, Liu et al. (2020)
presented an alternative perspective, arguing that
strategic knowledge hiding can sometimes en-
hance individual performance in highly competi-
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tive academic settings. The rationale behind this
viewpoint is rooted in the premise that safeguard-
ing one’s intellectual contributions may provide
students with a competitive advantage, leading to
superior outcomes in contexts in which individual
performance is paramount. This contrast empha-
sizes the dual-edged nature of knowledge hiding;
while it may foster individual achievements in
specific contexts, it simultaneously causes broader
detriment to collaborative learning. The inconsis-
tencies in findings across these studies may be at-
tributed to various factors, including differences
in research design, sample characteristics, and
specific contextual environments. For example,
Xu and Jiesen (2022) utilized a quantitative ap-
proach focused on dual-teaching settings, which
may not account for variations in student motiva-
tion or institutional culture that can profoundly
influence learning dynamics. By contrast, Liu et al.
(2020) employed a qualitative framework that illu-
minated the strategic motivations behind knowl-
edge hiding, thus capturing a different facet of its
implications. In conclusion, knowledge-hiding
behavior significantly undermines academic per-
formance by disrupting collaborative learning
and eroding trust within academic communities.
While some argue that strategic knowledge hid-
ing can yield individual benefits in competitive
environments, the detrimental effects on group
dynamics and peer learning highlight the need to
foster a culture of openness and collaboration to
enhance educational outcomes.

These broader implications suggest that the conse-
quences of knowledge hiding extend beyond col-
laborative learning and academic performance,
influencing students’ psychological well-being and
self-perception. Given that academic self-efficacy
plays a crucial role in shaping students’ motiva-
tion and success, examining its relationship with
knowledge hiding offers valuable insights into the
long-term impact of such behaviors. Knowledge-
hiding behavior poses significant challenges in
academic environments, particularly affecting
students’ academic self-efficacy. It refers to their
beliefs about their capacity to effectively manage
academic tasks and navigate challenges within an
educational context (Igang & Soetjiningsih, 2024).
Existing literature has highlighted that knowledge
hiding - behavior characterized by deliberately
withholding valuable information or skills from
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peers — can undermine students’ perceptions of
their academic abilities. This, in turn, creates a
detrimental cycle that negatively affects both mo-
tivation and academic performance (Kurdi et al.,
2018). However, findings regarding the relationship
between knowledge hiding and academic self-effi-
cacy present inconsistencies that warrant further
examination. For example, some studies, such as
that conducted by Salimi et al. (2022), argue that
a collaborative environment where knowledge
sharing is actively promoted enhances academic
self-efficacy and boosts academic performance.
Their research indicated that when students share
knowledge, they develop a deeper understanding
of their subjects, reinforcing their confidence in
their academic skills. Conversely, literature shows
that knowledge hiding can lead to isolation and
decreased self-efficacy, mainly because it prevents
students from acquiring the necessary knowledge
for successful academic outcomes. One potential
reason for these inconsistent findings may be the
methodological approaches employed in various
studies. For instance, while some researchers uti-
lize quantitative methods to measure self-effica-
cy and knowledge behaviors, others might adopt
qualitative frameworks that offer richer, context-
based insights but may not capture generalizable
trends across larger populations.

Additionally, differences in sample characteris-
tics, such as the diversity of student backgrounds
or the specific academic disciplines studied, may
influence the observed impact of knowledge hid-
ing on self-efficacy. Furthermore, the relationship
between knowledge hiding and academic burnout
has been emphasized in several studies, suggest-
ing that when students feel unsupported due to
knowledge hoarding among peers, they become
more susceptible to burnout due to diminished
self-efficacy (Yu et al., 2016; Raza & Awang, 2020).
This interplay highlights the importance of un-
derstanding the psychological and contextual fac-
tors shaping students’ academic experiences. In
summary, knowledge-hiding behavior critically
undermines academic self-efficacy by fostering
feelings of isolation and limiting access to essen-
tial information that students need to navigate
academic challenges effectively. This detrimental
cycle erodes students’ confidence in their abilities
and negatively affects their motivation and overall
academic performance.

http://dx.doi.org/10.21511/kpm.09(1).2025.08
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Given the significant impact of knowledge hiding
on academic self-efficacy, it is crucial to explore
further how self-efficacy influences academic per-
formance. As self-efficacy shapes students’ moti-
vation, thought processes, and overall engagement
with learning, understanding its role as a media-
tor between knowledge-hiding behaviors and aca-
demic success can provide deeper insights into ef-
fective educational interventions. Academic self-
efficacy is a crucial psychological construct that
influences students’ academic performance. A
robust body of empirical research has consistent-
ly demonstrated a positive relationship between
academic self-efficacy and enhanced academic
outcomes. Higher levels of self-efficacy are associ-
ated with increased motivation, improved learn-
ing strategies, and more remarkable persistence in
facing challenges. For instance, Kolo et al. (2017)
emphasized that student’s beliefs in their efficacy
shape their thought processes and behaviors, ul-
timately predicting future performance more ac-
curately than past achievements, reinforcing the
significance of fostering self-efficacy in educa-
tional contexts. Adding to this discourse, Artino
(2012) conducted a comprehensive meta-analysis
that identifies academic self-efficacy as the stron-
gest predictor of college student’s academic suc-
cess among a range of psychosocial factors. This
analysis underscores the critical role of self-effi-
cacy in shaping academic trajectories, suggesting
that fostering self-efficacy may be an effective in-
tervention to enhance student success. Likewise,
Bhati et al. (2022) corroborated these findings by
demonstrating that self-efficacy is a distinct pro-
moter of academic performance across various
educational streams, thereby establishing it as a
vital determinant of academic achievement. This
literature suggests that interventions aimed at in-
creasing self-efficacy could significantly enhance
student performance, making promoting academ-
ic self-efficacy a fundamental focus for educators
and policymakers.

Academic self-efficacy plays a crucial role in shap-
ing students’ learning behaviors and problem-
solving approaches, so its influence extends be-
yond academic performance to domains such as
creativity and innovation. Understanding how
self-efficacy interacts with knowledge-sharing
behaviors can provide deeper insights into the
broader implications of knowledge hiding, partic-
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ularly about creative processes. The relationship
between knowledge hiding and creativity remains
a complex and contentious issue within academic
literature. A growing body of evidence suggests
that knowledge hiding can significantly impede
creative processes. Cerne et al. (2014) argue that
knowledge hiding restricts access to diverse per-
spectives and problem-solving strategies essential
to innovation. The authors contend that when in-
dividuals engage in knowledge hiding, they inad-
vertently limit the pool of information and ideas
available to their peers, which can stifle collabor-
ative creativity and inhibit the generation of novel
solutions to problems. Conversely, other research
presents a more nuanced perspective, positing
that selective knowledge hiding might foster in-
dependent thinking and enhance creative prob-
lem-solving capabilities. Zakariya and Bashir
(2021) suggest that withholding information can
encourage individuals to rely on their cognitive
resources and innovative capacities in specific
contexts. This perspective challenges the tradi-
tional view by suggesting that knowledge hiding
may act as a catalyst for creativity under specific
conditions, thus highlighting the complexity of
this relationship. These contradictory findings
underscore the need to consider contextual fac-
tors that may moderate the effects of knowledge
hiding on creativity. For example, task complex-
ity can play a critical role; complex tasks may re-
quire more collaboration and knowledge sharing,
whereas more straightforward tasks may benefit
from individual creativity fostered through inde-
pendent work.

Additionally, group composition, such as the di-
versity of team members and their respective ex-
pertise, can further influence how knowledge hid-
ing affects creative outcomes. Thus, the interplay
between knowledge hiding, creativity, and various
contextual elements warrants a rigorous empirical
examination. In conclusion, while the relationship
between knowledge hiding and creativity is com-
plex, substantial evidence indicates that knowl-
edge hiding harms creative processes by limiting
access to diverse perspectives and collaborative
problem-solving strategies. When individuals
engage in knowledge hiding, they inadvertently
restrict the flow of information necessary for in-
novation, ultimately stifling the collaborative cre-
ativity essential for generating novel solutions.
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Building on the well-established relationship be-
tween academic self-efficacy and student perfor-
mance, examining how self-efficacy functions in
broader academic interactions, particularly in the
context of knowledge hiding, is essential. Given
its role in shaping motivation and engagement,
academic self-efficacy may serve as a crucial buf-
fer against the negative consequences of knowl-
edge-hiding behaviors, thus influencing how stu-
dents navigate academic challenges. The concept
of academic self-efficacy is a crucial factor in the
discourse on knowledge hiding. Knowledge hid-
ing, which involves concealing information that
could benefit others, can negatively affect aca-
demic interactions and outcomes. Research has
underscored that a strong sense of academic self-
efficacy significantly influences academic perfor-
mance by shaping students’ motivation, engage-
ment, and resilience in learning environments.
Numerous studies have shown that academic
self-efficacy is a robust predictor of academic
achievement. For example, Artino (2012) con-
ducted a meta-analysis revealing that academic
self-efficacy is a more powerful predictor of col-
lege students’ academic success than many other
psychosocial constructs, underscoring its impor-
tance in educational settings. Students with high
self-efficacy are more inclined to adopt proactive
learning strategies, enhance their ability to man-
age academic challenges and achieve positive re-
sults (Li et al., 2024).

Additionally, self-efficacy positively affects edu-
cational engagement and motivation, fostering
greater involvement in learning activities and
improving academic outcomes (Meng & Zhang,
2023). Conversely, knowledge hiding can dimin-
ish academic self-efficacy by fostering environ-
ments characterized by mistrust and competition
rather than collaboration. Students who engage
in knowledge hiding may experience a decline
in self-esteem and confidence, which may hin-
der their motivation to strive for academic excel-
lence. Evidence suggests that collective engage-
ment, driven by knowledge sharing, enhances
students’ self-efficacy and promotes better perfor-
mance (Mahmood et al.,, 2023; Hayat et al., 2020).
Understanding how academic self-efficacy can
mitigate the adverse effects of knowledge hiding
is essential. When students possess strong beliefs
about their academic capabilities, they exhibit
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greater resilience in confronting obstacles, includ-
ing the adverse dynamics created by knowledge
hiding (Cassidy, 2015). This resilience enables
them to navigate academic challenges and main-
tain or even improve their performance in unfa-
vorable circumstances.

Furthermore, research indicates that positive feel-
ingsassociated with self-efficacy can alleviate stress
and improve academic outcomes, thereby coun-
teracting the negative consequences of dysfunc-
tional behaviors in educational settings (Adeniyi
et al., 2016). Thus, the potential of academic self-
efficacy to mediate the effects of knowledge hiding
on academic outcomes requires further explora-
tion. In conclusion, academic self-efficacy is criti-
cal in the relationship between knowledge-hiding
behavior and academic performance. By foster-
ing resilience and motivation, students with high
academic self-efficacy are better equipped to navi-
gate the challenges presented by knowledge hid-
ing, which can lead to diminished collaboration
and trust in the academic setting. Consequently,
enhancing academic self-efficacy can mitigate the
adverse effects of knowledge hiding and promote
better academic outcomes.

This study aims to investigate the impact of knowl-
edge-hiding behavior on individual creativity and
academic performance through the mediating
role of academic self-efficacy. In summary, al-
though research on knowledge hiding in educa-
tional settings is emerging, critical gaps remain
in understanding its definitions, drivers, and im-
pacts. Moreover, inconsistencies in prior research,
often driven by methodological variations, neces-
sitate a more comprehensive analysis. Based on
the literature review, the following hypotheses are
proposed:

HI: Knowledge-hiding behavior hurts academic
performance.

H2: Knowledge-hiding behavior hurts academic
self-efficacy.

H3: Academic self-efficacy has a positive impact
on academic performance.

H4: Knowledge-hiding behavior hurts individual

creativity.

http://dx.doi.org/10.21511/kpm.09(1).2025.08
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H5:  Academic self-efficacy mediates the relation-
ship between knowledge-hiding behavior

and academic performance.

2. METHODOLOGY

This study employed quantitative research meth-
ods utilizing a questionnaire for surveying. This
study designed a questionnaire to survey the rela-
tionship between variables such as knowledge hid-
ing behavior (KHB), Playing Dumb (PD), Evasive
Hiding (EH), Rationalized Hiding (RH), Academic
Self-Efficacy (ASE), Academic Performance (AP),
and Individual Creativity (IC). The article assesses
all indicators using a five-point Likert scale, rang-
ing from “strongly disagree” to “strongly agree.”

This study used scales adopted from previous
studies. Specifically, the “Playing Dumb” (PD)
scale includes four indicators from PD1 to PD4;
the “Evasive Hiding (EH)” scale consists of four
indicators from EH1 to EH4; the “Rationalized
Hiding (RH)” scale consists of four indica-
tors from RHI1 to RH4 adapted from the scale
by Connelly et al. (2012). Playing Dumb (PD),
Evasive Hiding (EH), and Rationalized Hiding
(RH) are three first-order constructs that con-
stitute the second-order construct (knowledge-
hiding behavior, KHB). Also, the “Academic Self-
Efficacy (ASE)” scale includes five indicators from
ASEI to ASE5 adapted from Xiaoying et al.’s study
(Xiaoying et al., 2024). The “Individual Creativity
(IC)” consists of four indicators from IC1 to IC4,
adapted from the research of Nguyen et al. (2022).
Finally, the “Academic Performance (AP)” scale
consists of four indicators, from APl to AP4,
adapted from the study of Hanaysha et al. (2023).
Questions about personal characteristics were
added to the questionnaire to collect information
about the respondents.

The study used convenience sampling and collect-
ed primary data through an online Google Forms
survey. The authors distributed 3,466 survey forms
to the study sample, of which 3,232 were usable af-
ter cleaning (about 93.3%). This research selected
students from universities in Vietnam. The stu-
dents included first-year students, sophomores, ju-
niors and seniors. Besides, undergraduates come
from various universities, ranging from humani-
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Rationalized Hiding
(RH)
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. J
H4 (-)

Individual Creativity
(1C)

Figure 1. Research model

ties and social sciences, natural sciences, formal
sciences and professions, and applied sciences.

The data were then analyzed and processed using
Smart PLS software, version 3.0. The model was
analyzed using partial least squares structural
equation modeling (PLS-SEM). It was selected
for its efficacy in dealing with intricate models,
non-normal data, and limited sample sizes; this
approach accommodates reflecting and forma-
tive assessment models (Hair et al., 2019).

This study utilized two-stage, second-order partial
least squares structural equation modeling (PLS-
SEM), a statistical technique that analyzes com-
plex causal relationships between observed and la-
tent variables. In the first stage, the study evaluat-
ed the measurement model and structural model
with first-order variables, including Laying Dumb
(PD), Evasive Hiding (EH), Rationalized Hiding
(RH), Academic Self-Efficacy (ASE), Individual
Creativity (IC), and Academic Performance (AP).

In the second stage, the research evaluates the
measurement and structural models, including

Table 1. Sample characteristics

the second-order variable (knowledge-hiding
behavior, KHB). It tests the research hypoth-
eses regarding the impact of knowledge-hid-
ing behavior (KHB) on Academic Self-Efficacy
(ASE), Individual Creativity (IC), and Academic
Performance (AP), the impact of Academic Self-
Efficacy (ASE) on Academic Performance (AP),
and the mediating role of ASE on the relation-
ship between KHB and AP.

3. RESULTS

Table 1 describes the characteristics of the survey
sample, and the results show the characteristics
of the participant group, which included 3,232
students. Table 1 indicates that most respondents
were female, accounting for 76.5% (n = 2,467),
while 23.5% (n = 765) were male.

Regarding educational level, the respondents were
mainly freshmen, accounting for 54% (n = 1,743),
followed by sophomores (20.3%, n = 656). Juniors
and seniors accounted for 17.1% and 8.7% of the
sample.

Trails Item Number (total: 3,232) Proportion
Male 765 235
Gender ,,,,,,,,,,,,,,,,,,,,,,,,,,,, e
‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘ Female 2467 . A
Freshman 1,743
. Sophomore 656
Educational level e S
Junior 552 """""""
‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘ senior 281
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Trails

Number (total: 3,232) Proportion

i Culture - Art — Physical
i Education and Sports

Electrical, Electronic, and
i Automation

{ History - Archaeology

Major i — Ethnology/Anthropology

Law

Linguistics

Literature

i Philosophy — Sociology, Political

i Science 3 0.09
Physics e . 009
Transportation 1 0.03

Other 826 2555

Examining the majors, it is clear that economics
majors have the highest proportion, accounting
for 61.54% (n = 1,986). Although their presence
may be more robust than economics, other fields,
such as Information Technology (7.44%) and Law
(3.04%), are also present. The “Other” category al-
so constitutes 25.55%, indicating a diversity of dis-
ciplines within the survey sample.

Table 2 provides descriptions of the indicators list-
ed as separate items that correspond to the factors
identified and related to the constructs.

According to Hair et al. (2019), each item’s CA,
CR, and rho A values should be greater than 0.70
to demonstrate internal reliability. The research
model evaluation in Table 2 reveals that the first
test excluded the variables ASE3, EH1, IC1, IC3,
PD4, and RH4 owing to their outer loading coef-
ficient’s failure to meet the requirements. In the
second outcome test, the model fulfilled the speci-
fied criteria. All indicators had an outer loading
higher than 0.70, with the highest outer loading
being PD2 (outer loading = 0.882) and the small-
est being ASE1 and ASE5 (outer loading = 0.732).

Table 2. Convergent validity, measurement models, and reliability

Construct

Outer loading

Model type

Playing Dumb (PD) (AVE = 0.725, CA =0.810, CR = 0.725, rho A = 0.888)

Reflective

Reflective

http://dx.doi.org/10.21511/kpm.09(1).2025.08
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Table 2 (cont.). Convergent validity, measurement models, and reliability

Construct VIF Model type
Academic Self-Efficacy (ASE) (AVE = 0.570, CA = 0.749, CR = 0.841, rho A = 0.755) L
ASE1 1.487
Y 159 Reflective
- 1446
ASES 1.389
Academic Performance (AP) (AVE = R
AP1 1.892
T 2.40"6 """"" Reflective
AP 2466 .
AP4 2.353
Individual Creativity (IC) (AVE = 0717, CA=0,607,CR=0.835, tho A=0619) B
ez : . 1235 Reflective
IC4 0.875 1.235

Note: PD = Playing Dumb; EH = Evasive Hiding; RH = Rationalized Hiding; ASE = Academic Self-Efficacy; AP = Academic Per-
formance; IC = Individual Creativity; AVE = Average of Variance Extracted; CA = Cronbach’s Alpha; CR = Composite Reliability.

Moreover, the results show that the average vari-
ance extracted (AVE) coeflicient of all latent vari-
ables in the research model is more significant than
0.6. This result demonstrates that all scales in the re-
search model achieved excellent convergent validity
(Hair et al.,, 2019). Moreover, the study confirmed
that all variance inflation factor (VIF) values were
under five. This observation validates that the vari-
ables exhibit low correlation (Hair et al., 2021).

Therefore, all of these indicators for the second-
order construct analysis are accepted. According
to the criteria established by Henseler et al. (2015),
Table 3 shows that all HTMT ratios are low at 0.85,
which means that the measurement model can de-
termine the difference between the variables.

Table 3. Heterotrait-monotrait ratios

Latent variable AP ASE IC
ASE L0632 . S
IC 0.826 0.788 -
ke 0205 0122 0.19'5 ......

After obtaining the path analysis results, the
research hypotheses of the model were tested
(Table 4).

All p-values in the hypothesis testing results table
were less than 0.05, indicating the acceptance of
all research hypotheses (Hair et al., 2021). Table
5 illustrates the acceptance of Hypotheses HI, H2,
H3, and H4. According to Table 5, knowledge-hid-
ing behavior negatively and significantly affects
academic performance ( = -0.192, sig. = 0.000).
Besides, knowledge-hiding behavior negatively
affected academic self-efficacy (B = -0.109, sig. =
0.000) and negatively and significantly influenced
individual creativity (p = -0.153, sig. = 0.000).
However, academic self-efficacy positively affected
academic performance (B = 0.501, sig. = 0.000).

Table 5 presents the specific indirect effects. The
research model had one specific indirect effect
(KHB > ASE > AP). This specific indirect effect
has a p-value of 0.000 < 0.05. Therefore, the ASE

Note: KHB = Knowledge-hiding behavior; ASE = Academic  varjable (Academic Self-Efficacy) has a mediating
Self-Efficacy; AP = Academic Performance; IC = Individual . . . .
Creativity. role in the relationship between the KHB variable
Table 4. Path coefficients

Path Original Sample  Standard Deviation | t-statistics o-values Decision

Sample (O) Mean (M) (STDEV) (]JO/STDEV]) :

HLKHBS AP .T0193 L ...0020 9425 .....0000 Accepted
H2:KHB D ASE o010 0021 L3226 0.000 Accepted
H3ASEDAP ..0:502 L0017 20480 . 0.000 i Accepted
H4: KHB > IC —0.155 0.020 7.585 0.000 | Accepted

Note: KHB = Knowledge-Hiding Behavior; ASE = Academic Self-Efficacy; AP = Academic Performance; IC = Individual Creativity.
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Specific indirect effects Original Sample Standard Deviation t-statistics —values
P Sample (0) = Mean (M) (STDEV) (lo/stoev)) | P
H5: KHB - ASE - AP —-0.054 -0.054 0.011 4.950 0.000
Note: KHB = Knowledge-Hiding Behavior; ASE = Academic Self-Efficacy; AP = Academic Performance.
Table 6. Total indirect effects
path Original Sample Mean Standard Deviation t-statistics —values
sample (0) (M) (STDEV) (10/STDEV]) P
KHB - AP -0.054 -0.054 0.011 4.950 0.000

Note: KHB = Knowledge-Hiding Behavior; AP = Academic Performance.

(Knowledge-Hiding Behavior) and the AP vari-
able (Academic Performance) (Hair et al., 2021).

Table 6 presents the total indirect effect of the re-
search model. The total indirect effects are equal
to the sum of the specific indirect effects; in this
case, the specific indirect effect is equal to the to-
tal indirect effect because the research model has
only one mediator and one specific indirect effect.

The total indirect effect has a p-value of 0.000 <
0.05. As a result, there is an indirect relationship
between the KHB (knowledge-hiding behavior)
variable and the AP (Academic Performance)
variables (Hair et al., 2021).

4. DISCUSSION

This study aims to investigate the impact of knowl-
edge-hiding behavior on individual creativity and
academic performance through the mediating
role of academic self-efficacy.

R

Playing Dumb
(PD)

First, research has shown that knowledge-hiding
behaviors - specifically playing dumb, evasive
hiding, and rationalized hiding - can hurt stu-
dents’ academic performance, supporting pre-
vious empirical findings. Connelly et al. (2012)
and other experts show how such behaviors dra-
matically reduce organizational employee perfor-
mance. Knowledge-hiding behavior also affects
student-faculty trust and collaborative learning.
According to research, knowledge concealing im-
pairs information flow, undermining the trust
needed for academic engagement. This break-
down of confidence and collaboration highlights a
fundamental issue: Students and faculty who im-
pede knowledge sharing jeopardize academic in-
tegrity and collaborative inquiry (Liu et al., 2020).
Xu and Jiesen (2022) also showed that informa-
tion concealing might lead to disengagement for
the hider and their peers. Given these findings, an
open and collaborative academic culture is crucial.
Institutions should conduct systematic interven-
tions to improve information-sharing and address

Academic Self-Efficacy
(ASE)

0.501

Evasive Hiding
(EH)

Knowledge-hiding
behavior (KHB)

Academic Performance
(AP)

Rationalized Hiding
(RH)

| J

Figure 2. Structural model
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Individual Creativity ]

result
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reasons for knowledge hiding. Targeted train-
ing on negotiating competitive pressure without
knowledge concealing could create a more inclu-
sive academic atmosphere that improves outcomes.

Second, this study found that knowledge-hiding
behavior negatively affected academic self-effi-
cacy less than creativity and learning outcomes
(-0.109). Knowledge concealment lowers students’
academic confidence; however, its effects may be
less severe than previously thought. Students who
hide knowledge as a retaliation may have other
information sources and learning skills that off-
set the adverse effects. Discouragement from peer
dishonesty, guilt, and shame for knowledge-hid-
ing might eventually sap their academic motiva-
tion. Comparing these data to earlier research re-
vealed some similarities and differences. Research
findings support previous research (Ramayah et
al., 2014; Kurdi et al., 2018) that knowledge con-
cealing lowers academic self-efficacy by disrupt-
ing students’ perceptions of their academic task
performance. According to research, knowledge
concealing isolates students and stops them from
obtaining the knowledge they need for academic
success, producing a self-reinforcing cycle that
lowers self-efficacy. The findings differ slightly
from Salimi et al. (2022) in that knowledge-shar-
ing contexts boost self-efficacy by improving topic
understanding and academic confidence. Study
methods, sample characteristics, or academic con-
texts may cause these contradictions.

Some studies use quantitative ways to measure
self-efficacy, while others use qualitative methods
to gain subtle, context-dependent insights that
may not apply to all student demographics. This
study found that knowledge concealment had a
low adverse effect on self-efficacy. Psychological
and contextual elements in the literature may
explain this. Knowledge concealing inhibits in-
formation and collaborative learning, although
students’ adaptive learning strategies and abili-
ties to obtain knowledge from other sources may
minimize its effects on self-efficacy. Competitive
academic contexts may help students develop re-
silience and self-reliance, reducing the negative
consequences of knowledge concealing self-efhi-
cacy. According to Yu et al. (2016) and Raza and
Awang (2020), knowledge concealing may worsen
self-efficacy over time when combined with aca-
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demic burnout. This emphasizes the need to study
knowledge-hiding’s long-term impacts beyond ac-
ademia. From these findings, some practical rec-
ommendations are made to reduce the harmful ef-
fects of information concealing on academic self-
efficacy. First, schools should promote knowledge
sharing through collaborative learning and peer
mentoring. Engaging students in knowledge-shar-
ing activities can boost their self-efficacy by im-
proving their academic understanding and sense
of community. Second, colleges should create
intervention programs to address psychological
problems like distrust and academic competition
that cause knowledge hiding. Schools can reduce
knowledge hiding by fostering trust and transpar-
ency. Third, educators should teach ethical knowl-
edge-sharing techniques, emphasizing collabora-
tive learning over short-term competitive gain. To
produce more focused and successful educational
practices, contextual variables, including institu-
tional culture and discipline distinctions, should
be studied to see how they affect knowledge con-
cealment and self-efficacy.

In conclusion, knowledge concealment lowers aca-
demic self-efficacy less than other outcomes. This
study emphasizes the need to promote knowledge
sharing and address the psychological causes of
knowledge sharing. Institutional policies and ac-
tions that foster trust, collaboration, and ethical
information exchange can boost student self-effi-
cacy and academic achievement.

Third, this study shows that academic self-effica-
cy is vital to student achievement. According to
prior research, students with strong fundamental
knowledge and abilities feel less stress and bet-
ter academic adaptation (Schunk & DiBenedetto,
2022). Low-self-efficacy pupils hesitate to pursue
academic goals, reducing their ability to innovate
and impact (Kusuma et al., 2024). These findings
suggest confidence in one’s ability to use knowl-
edge successfully is as important as skill (Bandura,
2013). This study supports a large body of research
linking academic self-efficacy to student success.
Studies like Kolo et al. (2017) show that students’
efficacy beliefs impact their cognitive processes
and behaviors, frequently better predicting future
success than prior achievements. The most impor-
tant predictor of college success among psychoso-
cial characteristics was self-efficacy, according to
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Artino (2012), showing that its development is es-
sential for academic success. According to Bhati
et al. (2022), self-efficacy is essential throughout
educational fields. While the current study sup-
ports these general findings, it also shows that
self-efficacy may be limited when adolescents en-
counter academic pressure without proper assis-
tance. This shows that students’ motivation and
achievement may require structural and psy-
chological assistance beyond self-efficacy. Both
theoretical and empirical approaches explain the
relationship between academic self-efficacy and
student performance. Schunk and DiBenedetto
(2022) suggested that high-self-efficacy pupils are
likelier to use adaptive learning strategies, per-
severe through academic challenges, and actively
solve complex problems. This study found that
self-efficacy promotes academic resilience and
inventiveness.

Bandura (2013) also noted that students with
higher self-efficacy are likelier to take charge of
their learning. Artino (2012) noted that academic
contexts reinforce or undermine self-efficacy be-
liefs, possibly explaining self-efficacy-based stu-
dent performance inequalities. This study and
the literature suggest numerous ways to boost
student academic self-efficacy. To boost academ-
ic confidence, schools should offer mentorship
and peer-assisted learning. Second, educators
should create a supportive learning environment
encouraging students to use failures as learning
opportunities. Third, goal planning and reflec-
tion activities might boost students’ self-efficacy
and academic achievement. Finally, governments
should promote inclusive educational policies
that give all students equal opportunity to build
resilience and succeed academically to address
institutional culture’s impact on self-efficacy.
These projects emphasize the need to promote
self-efficacy in schools to maximize students’ po-
tential and long-term success.

Fourth, this study shows that academic self-effi-
cacy is vital to student achievement. According to
prior research, students with strong fundamental
knowledge and abilities feel less stress and bet-
ter academic adaptation (Schunk & DiBenedetto,
2022). Low-self-efficacy pupils hesitate to pur-
sue academic goals, reducing their ability to in-
novate and affect (Kusuma et al., 2024). These
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findings suggest confidence in one’s ability to use
knowledge successfully is as important as skill
(Bandura, 2013). This study supports a large body
of research linking academic self-efficacy to stu-
dent success. Studies like Kolo et al. (2017) show
that students’ efficacy beliefs affect their cogni-
tive processes and behaviors, frequently better
predicting future success than prior achieve-
ments. The most important predictor of college
success among psychosocial characteristics was
self-efficacy, according to Artino (2012), show-
ing that its development is essential for academic
success. According to Bhati et al. (2022), self-ef-
ficacy is essential throughout educational fields.
While the current study supports these general
findings, it also shows that self-efficacy may be
limited when adolescents encounter academic
pressure without proper assistance. This shows
that students’ motivation and achievement may
require structural and psychological assistance
beyond self-efficacy. Both theoretical and empiri-
cal approaches explain the relationship between
academic self-efficacy and student performance.
Schunk and DiBenedetto (2022) suggested that
high-self-efficacy pupils are likelier to use adap-
tive learning strategies, persevere through aca-
demic challenges, and actively solve complex
problems. This study found that self-efficacy pro-
motes academic resilience and inventiveness.

Bandura (2013) also noted that students with
higher self-efficacy are likelier to take charge of
their learning. Artino (2012) noted that academ-
ic contexts reinforce or undermine self-efficacy
beliefs, possibly explaining self-efficacy-based
student performance inequalities. Institutions
should take proactive steps to improve learn-
ing and reduce knowledge hiding. Supporting
knowledge sharing through structured peer
cooperation improves learning (Perry-Smith,
2006). Formal peer mentorship programs can
encourage openness and support (Kanter, 1988).
Additionally, by educating others, peer-led dis-
cussions and collaborative problem solving can
boost cognitive engagement and information ac-
quisition (Roscoe & Chi, 2008).

Learning institutions should develop transpar-
ency and trust rules to combat knowledge hid-
ing. Rewarding knowledge-sharing and including
team-based assessments can reduce knowledge-
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hiding (Connelly et al., 2012). A positive academic
atmosphere where students recognize the benefits
of information exchange can reduce social isola-
tion and mistrust (Mohamed et al., 2023). To pro-
mote free discussion, faculty should demonstrate
collaboration and give constructive comments.

This study examined how academic self-efficacy
mediates knowledge-hiding behavior and aca-
demic success. The data show that knowledge
hiding severely affects students” academic perfor-
mance, with significant ramifications. Knowledge
concealment has less of a detrimental effect when
academic self-efficacy is included. This supports
previous findings indicating that high-self-effica-
cy students may overcome educational difficulties,
including peer misbehavior and knowledge con-
cealing (Hayat et al., 2020). Self-efficacy improves
problem solving and resilience in educational
settings (Bandura, 2013). Comparative literature
shows that academic self-efficacy is crucial to ac-
ademic performance. Studies show self-efficacy
highly affects academic success (Zhao et al., 2024).
Hayat et al. (2020) and Zhao et al. (2024) found
that students with high self-efficacy use proactive
learning strategies to overcome academic prob-
lems. Knowledge-hiding environments foster mis-
trust and lower self-efficacy, demotivating kids to

succeed academically (Hayat et al., 2020). This is
supported by Zhao et al. (2024). The framework
from the literature review can explain the research
outcomes. Academic self-efficacy buffers and ac-
celerates. It reduces knowledge concealing and
helps students actively seek out alternate sources
of knowledge, promoting independent learning
(Zhao et al., 2024). This supports Cassidy’s (2015)
claim that kids are resilient and self-confident
when facing unfavorable peer behavior (Hayat et
al., 2020). Thus, while knowledge concealment is a
significant challenge, self-efficacious students use
their confidence to achieve and increase their aca-
demic performance despite external factors. These
findings have led to practical recommendations
for educators and institutions. Create an environ-
ment that boosts student self-efficacy first.

Additionally, working with students to improve
awareness of the negative impacts of knowledge-
hiding and promoting transparency and coopera-
tion may boost their confidence. Finally, formal
academic self-efficacy assessments can be imple-
mented into educational frameworks to track and
improve students’ self-perceptions (Zhao et al,,
2024). By building self-efficacy, educators can help
students overcome academic problems and reduce
the adverse effects of knowledge hiding.

CONCLUSION

This study aims to investigate the impact of knowledge-hiding behavior on individual creativity and
academic performance through the mediating role of academic self-efficacy.

These findings indicate that knowledge-hiding behavior affects both academic performance and cre-
ativity. Additionally, academic self-efficacy plays a crucial mediating role, whereby knowledge-hiding
behavior reduces self-efficacy and negatively affects academic performance. These results highlight the
detrimental consequences of knowledge-hiding behavior in educational settings and emphasize the im-
portance of fostering an open and collaborative learning environment.

Based on these insights, universities should integrate knowledge-sharing practices into all aspects
of academic life, particularly teaching and research. Institutions should develop strategies to mini-
mize knowledge hiding among students and to enhance their academic performance and creativity.
Educators should implement measures to strengthen students” academic self-efficacy and reduce the
adverse effects of knowledge hiding on learning outcomes.

Despite these contributions, this study did not differentiate between the three dimensions of knowl-
edge-hiding behavior: playing dumb, evasive hiding, and rationalized hiding. Future research should
investigate the distinct effects of these dimensions on various academic and psychological factors, offer-
ing a more nuanced understanding of knowledge-hiding behaviors in educational contexts.
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