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Abstract 

The higher education system needs personalities who guarantee high quality of aca-
demic and scientific performance. This paper deals with the motives of their migration 
to/from HEIs, knowledge of which is important for their HR management and increas-
ing global competitiveness. 

The theory is based on the idea of internationalization (Knight, 2012) and push-pull 
factors (Ravenstein, 1889), leading to the recruitment of highly qualified labor from 
abroad. The analysis focused on the “circulation of brains” in modern Europe. The final 
part contains a graph of the research methodology.

Three main areas of the motivation process affecting migration have been identified. 
At the macro-level, this is political support, which enables the arrival of experts and 
creates conditions for own professionals to gain experience abroad, but return. This 
applies to working conditions, adaptation, and integration. Economic conditions at the 
mezzo-level are based on the motives of finding a better job opportunity and one’s liv-
ing conditions. The transfer of knowledge increases the country’s economic potential. 
At the micro-level, there is an impact of an individual’s character traits and surround-
ing social networks. It depends on the influence of a family, school, friends, the desire 
to apply language and other skills, and experience abroad. 

The knowledge of the motives for migration should be a stimulus for taking appropri-
ate measures at higher education institutions leading to the creation of a multicultural 
environment and the readiness of HEIs to use «brain circulation» to increase their 
excellence in academic and scientific performance. 
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INTRODUCTION

Motivation is a factor that leads a person to a certain action. Human 
behavior is also influenced by biological, cultural, and situational as-
pects. Therefore, motivation is a multidimensional process influenced 
by internal and external causes. The basic motives arise from the need 
to satisfy a shortage (Basic Motivation Concepts, 2021). Migration 
motives were examined to meet the need of scientific, research, and 
academic workers (hereinafter referred to as “SRAW”) to migrate to 
countries where they find better employment and living conditions. 
These incentives are used by states and HEIs to select highly qualified 
workers (hereinafter referred to as “HSW), as they increase their inter-
national competitiveness in research and education. 

The fundamentals of the migration drive consist of a combination 
of push and pull factors – adverse conditions in a specific coun-
try leading to migration to a country with better living conditions 
and conditions that offer a vision of a better future. The origin of 
this theory was put forth by E. G. Ravenstein in the 19th century 
(Ravenstein, 1889). 
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The capabilities of the highest-developed countries include the ability to attract and retain qualified mi-
grants in an asymmetric global economy (Shachar, 2006).

The theoretical framework of human migration and mobility studies have undergone great changes in 
the last two decades. Increasing transnational and cross-border analyses, the formulation of one’s own 
experience with migration, increasing interest in binding migrants to a specific place, and the concept 
of “home” have merged to enrich our understanding of human mobility (Marcu, 2014). The motivation 
to migrate is, in part, a component of European internationalization – a high-quality SRAW may have 
a contractual labor law relationship with different European or international institutions. That is why 
this is often referred to as a transnational issue (Sperduti, 2017). The more international students and 
workers the institution has, the better opportunities it has for intercultural dialog and understanding 
of the world (Knight, 2012). 

This paper consists of identifying the basic areas of motivation for the migration of SRAW who work in 
European HEIs.

1. LITERATURE REVIEW

Who are the so-called HSW – highly skilled, tal-
ented, and experienced workers? They are primar-
ily scientists, researchers, technology specialists, 
professionals, and academics. They are not bound 
by national borders and show high mobility and 
migration (Ackers, 2008). Their transnational mo-
bility and migration is a physical and social trans-
fer from one country/institution to another. Many 
academic activities are transnational, while the 
individuals involved remain in their home coun-
try, at least to some extent. Citizenship and rights 
of abode are granted by countries to individuals 
and thus help legitimize life and work in a spe-
cific country. That is why international mobility 
is related to the issue of integration and legal po-
sition within the country in which migrants live 
and work, whether temporarily or permanently 
(Cantwell, 2011). 

The strategies of the European Commission, ex-
emplified by the Europe 2020 document for the 
period of 2010–2020 (Europe Strategy 2020, 2019), 
as well as political initiatives, attempt to improve 
the conditions for SRAW migration, as well as pro-
moting further education and increase employa-
bility in Europe. Other strategic documents are, 
for example, “Youth on the Move” (2014) or “New 
Skills Agenda for Europe” (2016). In January 2000, 
the Commission of the European Communities 
established the “ERA – European Research 
Area” (2019) as the central plank for strengthen-
ing and structuralizing European research pol-

itics. The result was the European Charter for 
Research Workers and the Code of Conduct for 
the Employment of Research Workers, which 
was aimed at markedly increasing the attractive-
ness of Europe for research workers. It supports 
the employment of academics from the Member 
States by improving conditions indispensable for 
longer-term employment, more attractive career 
options, and particularly for retention of highly 
qualified workers within the European territories 
(European Commission, 2006). There are signifi-
cant differences between recruitment and career 
systems in Europe. Thanks to the creation of the 
ERA, there was a visible social structure of those 
leaving to find jobs. The migration of HSW with 
university educations is not only promoted by the 
support of the European Union but also by the 
United Kingdom, whose political goal consists 
of ensuring both high-quality and diverse educa-
tions (Behle, 2014).

Migration depends on the political motives – on 
the level of economic, scientific, and technological 
support of individual EU Member States, as well 
as on long-term political strategies of the govern-
ments of the individual countries. For example, 
Italy continues being an exporter and not an im-
porter of scientists, from the perspective of work-
ing and research conditions. Italy seeks to encour-
age foreign scientists to enter the Italian academic 
system and to convince Italian scientists abroad to 
return to Italy. Another solution consists of desig-
nating a group of Italian scientists abroad to act as 
advisers to the government and research institu-
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tions. Many countries must draw a lesson from the 
scientific systems of the most respected countries 
and politically support the improvement of con-
ditions in their home country (Sbalchiero, 2017). 

Motives for migration are determined by, among 
other things, different approaches to university 
education utilized in various countries in Europe. 
In Austria, Italy, Poland, and the United Kingdom, 
a mechanism of social selection is applied before 
the integration into the university education pro-
cess. On the other hand, Belgium and Norway 
have more inclusive systems. For example, the 
government of Norway provides financial sup-
port, thus reducing the differences in social origin 
among the student population, and supports par-
ticipation in international studies for all students – 
it influences migration abroad for young SRAW 
(Van Mol, 2014).

Education policy itself is a key motive impacting 
migration. It can potentially be influenced by the 
laws of compulsory education, which determine 
the minimum level of an individual’s education. 
Data showed that each additional year of compul-
sory education reduces the number of individuals 
who migrate in a given year by 9%. Unfortunately, 
European lawmakers completely ignore this factor 
(Aparicio Fenoll, 2017).

Migration of HSW supports the cooperation and 
transfer of knowledge and strengthens the com-
petitiveness of the states and HEIs. It is associated 
with economic motives. 

Wealthier and stable countries offer rules and con-
ditions for migrating HSW. They get an opportuni-
ty of permanent residence (it is an exchange of tal-
ent for citizenship) on the principles of supply and 
demand. Therefore, academic migration consti-
tutes a transaction between the buyer and the seller 
of work within a specific political regime. Migrants 
are attracted by the wealth of developed countries 
like the USA and Great Britain, since “…wealth and 
stable politics can have an impact on an individual’s 
welfare, freedom, and the level of opportunity in a 
world characterized by inequalities within state and 
regional borders” (Shachar, 2006, p. 163). 

The concepts of “brain drain, brain acquisition/
gain, and brain circulation” tend to be limit-

ed to the nation-states and the living conditions 
therein, associated with the receiving and send-
ing countries. Transnational mobility combined 
with an international academic job must provide 
the individual with good working conditions, rel-
ative to the opportunities and limitations of the 
labor market, which influence both individuals 
and institutions within a particular academic 
field (Cantwell, 2011). The motivation for migra-
tion is a continuously changing and ongoing de-
cision-making process. It is conditioned by forces 
that far surpass personal choice – very often there 
are bigger differences in the standard of living be-
tween sending and receiving countries. There is a 
demand to recruit foreign students and workers 
because of the economic benefits to their institu-
tions (Findlay, 2011).

Motivations of graduate students are strongly in-
fluenced by the macroeconomic situation in their 
home country relative to life perspectives in the la-
bor market of the destination country. Migration 
may represent a strategy for dealing with the un-
certainties faced by many young people. However, 
not everybody has access to international oppor-
tunities, and the expense of transferring abroad 
may be a significant obstacle, which can lead to 
a decision not to migrate. Therefore, financial re-
sources also play an important role in migration 
decision making (Van Mol, 2014). Thus, the mi-
gration of SRAW (or “brain-circulation”) consti-
tutes a way of avoiding potential unemployment 
and of further increasing the value of universi-
ty degrees, while gaining experience for future 
employment in the international labour market 
(Wiers-Jensen, 2008).

Students usually live for more than three years at 
university, and during that time, they establish 
many interpersonal relationships that may affect 
their future employment. It can, therefore, be as-
sumed that a significant number of students, after 
graduating from the university, choose to work 
in the same region as their university, in the ar-
ea of these personal relationships. These students 
undoubtedly become the human capital and the 
main force for the development of the economy in 
these regions. That is why HEIs have a local eco-
nomic influence on R&D, transfer of knowledge 
and technology, and development of human capi-
tal. Using the data based on students with tertiary 
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educations, on GDP per citizen, and total expens-
es for R&D, there is a strong statistically signifi-
cant relationship between Knowledge-Intensive 
Employment (KIE) and R&D. There is a delay 
between the creation of human capital and its in-
fluence on economic development. Human capi-
tal needs some time before it starts to contribute 
to economic development; the students must first 
graduate and only then, as graduates, they start 
making contributions to society through their job, 
which positively supports the economic environ-
ment of the region (Lilles, 2017).

In the United Kingdom, the number of HSW who 
find work in other European countries has been 
constantly on the rise. The migration of universi-
ty graduates can be considered an alarming devel-
opment and a “brain drain” on the British econo-
my, since it is probably one of the ways graduates 
deal with problems associated with finding and 
securing qualified work. The “brain drain” consti-
tutes a reaction of graduates to the low number of 
available jobs coincident with their qualifications. 
On the other hand, “brain gain” means that uni-
versity graduates come to a country with an ed-
ucation that was funded by their home country, 
which can be considered an exchange of skills and 
knowledge that benefits other European coun-
tries – “brain circulation”. The transfer of HSW 
from one country to another is considered one 
of the ways that SRAW can increase the value of 
their completed studies and increase the chances 
of finding a good job; however, migration to a for-
eign country need not necessarily be the final step. 
It can be expected that many university migrants 
will, at some point, return to their home country. 
The time spent abroad will help them acquire work 
experience and integrate them into international 
networks. Migration to another country is a good 
strategy for maintaining a level of employability 
and competitiveness in the labor market as a whole, 
and not just in the European Union labor market 
(Behle, 2014). On the other hand, the elite British 
universities dictate the distribution of jobs in 
which the British academic markets direct foreign 
workers primarily to elite academic institutions. 
Nevertheless, the SRAW are primarily employed 
in secondary positions, which are often difficult to 
staff with British academics. That explains the ex-
cessive concentration of academics from regions 
outside the United Kingdom in such positions. It 

suggests that it is not a coincidence but a planned 
job distribution in which foreign academics are 

“used” as replacement workers (Khattab, 2016). 
The United Kingdom attracts and uses “cheaper” 
workers from abroad, while British citizens who 
cannot find adequate opportunities to utilize their 
skills in their national labor market may migrate 
in search of better opportunities. Graduates from 
elite schools and/or those coming from higher so-
cioeconomic circles, often find good working op-
portunities both at home and abroad. 

Many Polish graduates left for Great Britain after 
2004 to better utilize their skills in the labor mar-
ket – they lacked work opportunities in Poland, 
so the United Kingdom was where they went to 
find their first job after graduation. Thus, migra-
tion influenced their career, transitioning from 
university to work. Between 2009 and 2010, about 
half a million people, roughly aged 25 years, left 
Poland. Despite the evident difficulties, they faced 
obstacles with a vision of a career in Great Britain. 
Decreased human capital and increased migration 
of Poles to the United Kingdom can be considered 
a “brain drain” in Poland – an excessive decrease 
in “brains” and a failure to utilize highly skilled 
Polish graduates, while from the perspective of 
the UK, it constitutes “brain overflow,” an over-
supply of HSW (Kaczmarczyk, 2006, 2009, 2010 in 
Szewczyk, 2014). 

Five primary motives for HSW to leave Italy were 
described: (1) high level of bureaucracy, (2) rigid hi-
erarchy, (3) scientific disunity, (4) missing resourc-
es, and (5) equipment (Constant and D’Agosto, 
2008). Italian scientists are seeking to utilize their 
scientific expertise abroad. Italy must improve the 
conditions of work and research and the academic 
system at the national level (Sbalchiero, 2017). 

The wealthier countries (like Norway or Great 
Britain) are often desired destinations of HSW 
not only from Europe and America but also from 
less developed countries. Migrants from develop-
ing countries, and also countries such as Turkey, 
move there because of the highly regarded ter-
tiary education systems – esp. to Belgium, the 
Netherlands, Switzerland, France, Germany, and 
Spain, with a vision of a better life for themselves 
and their families. Norway invests heavily to pro-
vide its students both at home and abroad with an 
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abundance of international experiences and op-
portunities to utilize their skills.

In some cases, the migration motive is a necessi-
ty – searching for a better job to get higher remu-
neration and further life opportunities, although 
primarily for those with less experience from 
countries with relatively small and poorly funded 
academic systems. As such, it is also possible to 
see the internationalization of European universi-
ty education as a form of indirect discrimination 
(Ackers, 2008). But sometimes, working in a for-
eign European country is not based on an organ-
ized conceptual approach, but is usually based on 
a random impulse (Musselin, 2004).

European academic labor market strongly at-
tracts the best scientists from economically weak-
er countries. Therefore, the world of R&D can 
be viewed as a social system in which research 
opportunities and symbolic awards for research 
work are concentrated in several specific plac-
es and institutions (Sbalchiero, 2017). Merton 
(1968) called this situation the “Matthew’s ef-
fect” – newly available resources are distributed 
among social actors proportionally to what they 
already have; thus, those who have much will get 
even more (Merton, 1968). The transition of grad-
uates from the university to the labor market de-
pends on many individual motives. The percep-
tion of one’s future success or career depends on 
personal capabilities and opportunities for work. 
Individuals’ intellectual capital, as well as their 
ability to utilize all their capabilities and skills 
abroad, are critical factors. Because of the poten-
tial unpredictability of life abroad, some of them 
have better predispositions for dealing with the 
dynamic and complex personal, educational, and 
employment relationships encountered abroad 
(Szewczyk, 2014). But many European scientists 
must migrate and work abroad for some time to 
be able to continue their careers. It is not their 
choice but their career, which requires migration 
(Ackers, 2004).

The essential motives for migration abroad con-
sist of the influence of social networks, which are 
mainly composed of family and friends. Because 
of the financial costs related to moving and liv-
ing abroad, persons from higher social classes 
can make these decisions with fewer restrictions. 

Therefore, the migrants come from families open 
to international experience, through the personal 
experience of members of their extended family in 
a foreign country or to positive attitudes regard-
ing stays abroad. International experiences with-
in the family, support from family members, and 
the role of colleagues and friends are important 
factors in the motivation and decision-making 
process. This context is closely related to mobility 
decisions in all European countries under review – 
Austria, Italy, Poland, United Kingdom, Belgium, 
and Norway (Van Mol, 2014).

There is a significant influence of higher socioeco-
nomic environments. Highly qualified graduates, 
so-called “Eurostars” (an elite or positively select-
ed population in the European education space) 
who come from high social classes and have 
studied at reputable universities in the United 
Kingdom, are supposed to migrate to increase 
their prestige (Recchi, 2009). Migrating graduates 
had often studied languages or interdisciplinary 
subjects, many of them containing a language el-
ement. It was evident that those who had stayed 
abroad during their studies were more likely to 
migrate in search of work, to another European 
country. Language studies, as well as foreign travel 
during study programs, constituted an important 
precondition for migration to another country af-
ter graduation (Behle, 2104).

Positive international experiences support migra-
tion, while negative experiences may act as a bar-
rier. One or more previous stays abroad can act 
as an impulse for future stays; as such, the role of 
international mobility during university studies 
should be viewed relative to these motives: 

a) international mobility influences personal 
motivation and decisions regarding migration, 
since it facilitates personal development and 
improves career opportunities;

b) motivation may also come from inter-
ests in foreign countries, cultures, and new 
experiences;

c) it can lead to academic motivations (e.g., bet-
ter academic offers); on the other hand, it can 
also act as a barrier (e.g., in case of extended 
studies);
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d) good language and communication skills have 
a positive effect, while poor language skills may 
act as a strong negative factor (Cantwell, 2011).

Thus, the international work experience is an im-
portant factor; however, a lack of international 
work experience was also found to make some 
individuals decide against longer stays abroad, 
while previous independent international experi-
ence, both individual or with friends, was often 
associated with the decision to work abroad (Van 
Mol, 2014). Most postdocs perceive their interna-
tional experience as a personal strategy aimed at 
improving their chances for further utilization of 
their skills in their own country. They go to work 
abroad to enhance their curricula, while still hop-
ing to find a high-quality permanent job in their 
home country. Therefore, as part of network-
ing within established academic traditions, their 
migration is determined by circumstances and 
preconditions for a career in their own country 
(Musselin, 2004). 

Migrants can also encounter social barriers in 
other socio-cultural surroundings. For exam-
ple, highly educated migrants from Turkey were 
placed in their jobs abroad in the lower part of the 
ethnic hierarchy, where they perceived themselves 
as different from the majority society in daily 
life. Based on their country of origin or religion, 
they make their own space by creating Turkish or 
Muslim communities, which is also considered 
an undesirable behavior. They try to define the 
boundaries of their identity and national diversi-
ty in the host country, which may adversely affect 
their work performance (Yanasmayan, 2016).

The literature review has shown three main areas of 
the multidimensional motivation process – political 
motives, economic and individual/social ones. All 
these motives can mingle at different levels. 

2. GENERALIZATION  

OF THE MAIN 

STATEMENTS

The results of the literature review show the inter-
national academic labor market in the context of 
supply and demand, considering how the condi-

tions for migration and integration of HSW are set 
by European countries (Eurydice, 2017). That way 
the political, economic, and social structures help 
to maintain and extend competitive positions of 
HEIs.

Below is a description of three primary motiva-
tion areas leading to SRAW/HSW migration and 
mobility:

1. Political motivation or macro-context de-
pends on the government politics and univer-
sity management, namely, the political strate-
gy of sovereign European countries includes 
the search for qualified migrants to increase 
competition from a worldwide perspective 
(Cantwell, 2011). The recruitment of HSW is 
considered a transnational activity in which 
the level of excellence and competitiveness is 
directly related to the extent of internationali-
zation of university educations (Ackers, 2008). 

State policy influences the following factors: 

a) recruitment, retention, and integration of 
HSW;

b) creation of conditions to utilize SRAW skills;

a) internationalization of education, including a 
strategy for tolerance and acceptance of the di-
versity associated with international workers.

The state support is closely related to the economic 
motives – financial sources for enhancing interna-
tionalization activities and the mutual migration/
mobilities are substantial for the competitiveness 
in the modern labor market. 

2. Economic (or mezzo-) factors of motivation 
are connected with reactions to job offers and 
utilization of own skills in the labor market, 
improved life conditions: there are differenc-
es between individual European countries; for 
example, Italian scientists found better work-
ing conditions and opportunities for scientific 
research abroad. The issue of “brain circula-
tion” confirms the need for further reflection 
of development and migration, aimed at a bet-
ter understanding of complex economic and 
social phenomena and at improving the devel-
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opment of educational systems at the national 
level (Sbalchiero, 2017).

There are also economic issues of supply and de-
mand, individual differences in living standards, 
and career opportunities, which can motivate 
HSW circulation as follows: 

a) “brain gain” brings economic savings, since 
SRAW acquire their educations in other 
countries,

b) “brain drain” has the opposite effect and may 
be caused by the few opportunities for an edu-
cated worker to utilize his/her skills in the na-
tional labor market,

c) “brain circulation” may be beneficial for all 
actors involved; it is often possible in econom-
ically stable countries.

Human capital moves to find better living and 
working/research conditions. Individuals with ad-
equate opportunities to utilize their skills near the 
university they graduated are less likely to migrate. 
Migration abroad is often financially demanding, 
which can act as a negative factor when deciding 
about working abroad. 

3. Social (or micro-) aspects of motivation – the 
influence of the individual personality traits 
and the closest social networks; structur-
al factors from the individuals’ surrounding 
environment and personal decisions to mi-
grate cannot be understood without further 
context, including the influence of a family, 
friends, school, previous international travel 
experience, and the influence of other social 
networks (Van Mol, 2014).

Deciding to migrate is a complex and difficult pro-
cess. Social and individual capabilities/possibili-
ties are often influenced/motivated by the follow-
ing social networks and opportunities: 

a) family, friends, colleagues, and their positive 
experiences with stays abroad;

b) the social and economic environment of an 
individual. Financially secured individuals of-
ten study at elite universities and have good 

language skills – they more likely migrate 
abroad;

c) staying abroad is often based on a variety of 
different personal reasons. It is the character, 
an interest in culture, religion, or the language 
of the host country, or the presence of family 
members or friends in the host country; 

d) career conditions – scientific and research or 
academic perspective, the individual often 
views a stay in a foreign country as a precon-
dition for career development and more pro-
fessional opportunities;

e) individuals have their own experiences from 
previous stays abroad and may be attracted by 
new job opportunities or a better standard of 
living in another country. 

3. DISCUSSION

There is controversy about the need and extent of 
the SRAW migration and mobility between HEIs. 
According to Sperduti (2017), HEIs should reflect 
its historical territory, society, and civilization of 
its origin (Sperduti, 2017). It is possible to dispute 
whether the post-communist and/or poorer states 
in Central Europe (Poland, Czech Republic, Italy, 
etc.) may fear the departure of their HSW to oth-
er European countries that can offer them better 
career opportunities, better working conditions, 
and higher standards of living. Universities in 
Central and Eastern European countries (with 
non-English programs) could be considered un-
attractive for teachers and researchers aiming to 
publish high-quality research. Thus, they attract 

“the third-country nationals”, especially from 
India, China, and other countries in the East. It is 
often not easy for them to manage strict adminis-
trative measures to enter a European country un-
like SRAW coming from the EU Member States. 
Integration of HSW from outside the EU may 
present significant obstacles as well as discrimina-
tion, however, they are often willing to persevere. 

Sometimes the migration motive is very individual 
and simple – the search for a better salary, profes-
sional development, and further life opportunities. 
This often applies to SRAW with short experience, 
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coming from poorer countries and HEIs – some-
body can see this type of internationalization as a 
type of indirect discrimination (Ackers, 2008).

The “brain circulation” is supposed to be bene-
ficial to all HEIs. There may be a concern of the 

“Mathew ś effect” – HEIs that have much will get 
even more (Merton, 1968), and one can also hear 
criticism of the spread of Western pedagogy or 
westernization of higher education with English 
as a Medium of Instruction (EMI), as well as forc-
ing academics to be part of international networks 
to obtain a doctorate or associate professorship 
or professorship in western European countries 
and to publish only in English journals. Eastern 
European universities must respect this univer-
sal approach and “lingua franca”, but must also 
consider their missions, visions, values, and op-
portunities in education, science, and research 
(Sperduti, 2017). 

The greatest experience and the largest share 
of SRAW can be found at academically stable 
HEIs in countries such as the USA, Great Britain, 
Switzerland, Belgium, and the Netherlands. These 
HEIs support internationalization, and this pro-
cess helps them in overall development and world-
wide networking. Therefore, it is important to ap-
preciate the effort of the European Commission to 
stabilize the European education and research area 
to support “brain circulation”. Foreign HSW bring 
diversity, knowledge transfer and enrichment to 

the country where they work and strengthen the 
competitiveness of universities and research insti-
tutions in the world market. In today’s globalized 
age, they represent an important human capital. 
That is why the knowledge of SRAW motives for 
migration and mobility is significant for interna-
tionalization efforts. 

It is not easy to get specific data on SRAW, which 
are usually not registered in national statistics, and 
the data must be acquired by directly approach-
ing individual institutions (Sbalchiero, 2017). The 
same is true for the Czech Statistical Office with 
no data on the numbers of SRAW at the HEIs in 
the Czech Republic. There is a need for more re-
search in this area to ensure the migrants’ well-be-
ing while working and living in another country. 

The lack of information about SRAW causes a de-
ficiency of welcoming and integration services at 
HEIs and they can feel discomfort during their 
adaptation. 

HEIs in Central and Eastern European countries 
must adopt strategic plans that ensure support of 
their institutional environment for internation-
alization in the same way as they keep nation-
al political and economic interests. It is essential, 
within the framework of HR development plans, 
to set the working conditions and opportunities 
that will guarantee all SRAW further employment, 
services, and professional growth.

CONCLUSION

In summary, the synoptic literature analysis helped to identify the multidimensional motivation pro-
cess in the three above-mentioned areas leading SRAW to migrate. In practice, the political strategies of 
individual countries should incorporate conditions for better inclusion and full integration of interna-
tional workers, which will ensure their competitiveness, prestige, and exclusiveness in the future. 

There are three basic motivation areas that need to be considered in the strategic HR planning of SRAW 
in each research or HEI. They differ mostly at the political level because the legal conditions are deter-
mined by the current political representation of each state. The economic aspects depend on the ap-
proach and conditions of individual institutions and their ability to recruit and retain this type of work-
force. It can be deduced that the major stakeholder is the host institution – the employer that provides 
quality and decent working conditions, adequate remuneration, and professional growth. Individual 
Central and Eastern European countries, their ruling elites, and academic communities should give 
more thought to the utilization of highly skilled international human capital to create conditions to en-
sure that SRAW will have opportunities to utilize their skills both in their national labor markets and 
in Europe. Hosting prominent professors and scientists from the whole world is a noteworthy benefit of 
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the educational process. A further goal should be to encourage workers, after acquiring work experience 
and skills abroad, to return to their home countries (“brain circulation”). 

Relevant services of the employer supporting a rapid adaptation to a new work environment and inte-
gration into life and culture are also essential for the newcomers from abroad. One of the most impor-
tant aspects is the continuous monitoring of the current situation and the strategic planning of specif-
ic activities in the political, economic, and social spheres, which will make SRAW recruitment from 
abroad easier and more attractive. Solutions should be implemented to improve recruitment and admis-
sion procedures of foreign staff, increase the language skills of academic and non-academic staff, extend 
the number and quality of study subjects and programs offered in foreign languages, and strengthen 
participation in international networks of top educational and research institutions. Social motivations 
are various but usually depend on social networks, skills, and the nature of each individual.

The purpose of this paper is to be an impulse for further research in this field, which will support pro-
gress, improve educational systems, and lead to innovations in the European SRAW labor market. In 
addition, the results show the need for good quality and reasonable balance of working conditions and 
professional opportunities for all HSW, and they intend to contribute to the readiness of relevant HEIs 
to more intensively participate in similar studies and projects in their territories. 
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APPENDIX A

Abbreviations 

HEIs – Higher Education Institutions
HSW – Highly Skilled Workers
SRAW – Scientific, Research and Academic Workers

SYSTEMATIC REVIEW STRATEGY GRAPH

Steps of systematic research: 

I. Keywords (TX – all the text): 

Reasons for highly skilled migration AND
Scholar or academician or researcher or lecturer AND
EU or European Union or Europe AND
University or College or Higher Education 
Results = 28,831 
Conditions – extension: Search also in full texts, use of equivalent subjects, all types of documents.

II. Exclusion and restriction criteria – Refinement of results:

Limited to:

3. Years of publication: 2011–2020; 18,241 results.
4. Topics: migration, higher education, employment, reviews, human capital, skilled labor, social net-

works, mobility, brain drain, Europe, integration: 2,932 results.
5. Languages: English, Russian: 2,930 results.
6. Clarification of the topic: education, universities & colleges, decision making: 203 results.
7. Geography: Europe, Great Britain: 11 results (all sources were academic periodicals in English).

VIII. Study of texts:

Elimination of irrelevant resources:

Article No. 9: “Catching up? The educational mobility of migrants’ and natives’ children in Europe (on 

the rise of educational mobility of children from under-educated migrants)”.

Article No. 11: “Challenging Global Geographies of Power: Sending Children back to Nigeria from the 
United Kingdom for Education (that young Nigerians are sent back from the UK to Nigeria for the 

secondary education in subjects based on their cultural dispositions).”

IV. Analysis of 9 articles, 1 – 8 & 10: 

1. Behle, Heike: “European Mobility of United Kingdom Educated Graduates. Who Stays, Who Goes?” 
(Database Academic Search Complete).

2. Sbalchiero, Stefano and Tuzzi, Arjuna: “Italian Scientists Abroad in Europe’s Scientific Research 
Scenario: High skill migration as a resource for development in Italy.” (Scopus Database).
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3. Lilles, Allo and Rõigas, Kärt: “How higher education institutions contribute to the growth in re-
gions of Europe?” (Database Academic Search Complete).

4. Khattab, Nabil: “Globalization of researcher mobility within the UK Higher Education: explaining 
the presence of overseas academics in the UK academia.” (Scopus Database).

5. Cantwell, Brendan: “Transnational Mobility and International Academic Employment: Gatekeeping 
in an Academic Competition Arena.” (Database Academic Search Complete).

6. Szewczyk, Aga: “Continuation or Switching? Career Patterns of Polish Graduate Migrants in 
England.” (Database Academic Search Complete).

7. Yanasmayan, Zeynep: “Does education ‘trump’ nationality? Boundary-drawing practices among 
highly educated migrants from Turkey.” (Database Complementary Index).

8. Aparicio Fenoll, Ainhoa and Kuehn, Zoe: “Compulsory Schooling Laws and Migration Across 
European Countries.” (Database Complementary Index).

9. Van Mol, Christof and Timmerman, Christiane: “Should I Stay, or Should I Go? An Analysis of the 
Determinants of Intra-European Student Mobility.” (Database Academic Search Complete).

V. Study of other resources:

12 other relevant articles related to the primary articles searched. 
1 study of Modernization in Higher Education in Europe – Academic Staff.
1 European Charter & Code for Researchers.
5 official websites of Czech and foreign institutions.

VI. The total number of the resources used for the processing of this systematic review:

9 primary sources + 19 supporting sources.
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